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Introduction

Introduction to the  
Rhodes Funda Wande Course
3 lessons in this unit

0.1

MODULE

0 

L1. Course 
Overview

L2. 
Technology

Overview

L3. 
Learning 

and 
Teaching
Support 

Materials 

 
L1. Course Overview 

1. What is this course?
Watch Video 1 to find out more about Funda Wande and 
what we will be covering in this course.

2. How will I learn?
There are three main ways of learning in this course:

1) Online learning: For each Module, there are online 
videos and text which you will work through in your  
own time.
2) Contact sessions: Each Module has a 2½ day contact 
session at Rhodes University in which you will learn 
content, discuss and engage in activities.
3) Applying and Reflecting: For each Module you will 
gather evidence of how you apply the content in your 
work. You will share and reflect on this with fellow 
students in a 1-day workshop. This will form the basis of  
a group assignment.

VIDEO 1 

REVIEW QUIZ LESSON ASSESSMENT

FUNDA WANDE APP ICON BREAKDOWN

1



5
P

a
g

e
IN

T
R

O
D

U
C

T
IO

N

5 5
P

a
g

e
IN

T
R

O
D

U
C

T
IO

N

5



3. What is the course content?
The course is made up of 12 Modules, as you can see 
in the table on page 5 to the right. You will complete 6 
Modules in each year of the 2-year course.

It is important to remember that although these 
modules focus on discrete aspects of the reading 
process, in reality we (and our learners) use all these 
aspects at the same time when reading.

 
4. How much time will I need?
1) Contact sessions: There are 3 residential contact sessions 
per year, each lasting 5 days. Please see the dates for the 
flyer alongside.

2) Online Self-study: We suggest that you set aside 
2 hours a week to watch the videos and to complete 
the online part of the course. It helps if you set aside a 
regular time for this. It is a good idea to watch the videos 
more than once.

3) Workshops: There is a one-day workshop per Module. 
Please see the dates for these in the brochure.

5. What resources will I need?
1) Devices: You can access the course from the website 
funda.fundawande.org  on a computer, smart-phone or 
tablet. Use your ID number as BOTH your username and 
password when logging in.

2) Connectivity: You will need to be connected to the 
internet to access the app. You can download and save 
the videos to watch later.

 
L2. Technology Overview 

1. Accessing the course on your computer
You can access this course on a computer, smart-phone 
or tablet.  You will need an internet or Wifi connection 
for all of these ways of accessing the course. You will  
not need internet to access videos if you receive them  
on a  flash drive.

2. Accessing materials on flash drives
1) Insert the USB  flash drive into your computer.

2) Go to File Explorer on your computer and find the  
USB Drive.

3) Click to open the folder you need.

4) Select the video you want to watch and click open.

Session 1: 
25 - 29 March 2019

Session 2: 
1 - 5 July 2019

Session 3: 
16 - 20 Sept 2019

1 Day Workshops
in Districts on: 
26 April, 31 May, 2 August, 
6 September, 18 October and 
15 November

For further information 
contact:

Centre for Social Development
Rhodes University
Grahamstown, 6140
Tel +27 (0)46 603 8573
s.murray@ru.ac.za

A teacher takes a hand, 
opens a mind and 

touches a heart
- Anonymous

WHEN ARE THE 
CONTACT SESSIONS 
AND WORKSHOPS?

FACULTY OF EDUCATION

Photos: Funda Wande

IN FOUNDATION PHASE LITERACY TEACHING
SHORT COURSES

IN FOUNDATION PHASE LITERACY TEACHING
SHORT COURSES

FOUNDATION PHASE TEACHING LITERACY 
CERTIFICATE

PDF is downloadable on the app
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5) You can copy the entire folder onto your desktop. 
Right-Click on the folder, click "Copy". Right-Click on your 
desktop and click "Paste"

3. Accessing Wifi on a computer
1) Go to your desktop. Click the Wifi icon at the bottom 
right of your screen. 

2) If you don’t see the Wifi icon, click the small up arrow. 
It will appear above.

3) If it says “Wifi Turned off”, click  this button once. It 
should turn blue. 

4) Click on whatever network you have access to.

5) Type in the password here, then click Next.

4. Logging in to the Funda Wande App
1) Go to your desktop. Click the Windows Icon.

2) Click “MicrosoftEdge” to open your browser 

3) In the address bar type: funda.fundawande.org - You will 
need to register if this is your first log-in. Use your ID 
number as BOTH your username and password when logging in.

5. Adjusting your screen size
You can make the text size of the app larger or smaller 
by adjusting your screen size. Press “Control” & “+” (Ctrl+) 
to enlarge your screen and “Control” & “–” (Ctrl-) to make 
it smaller. The recommended screen size for the Funda 
Wande app is at 100%.

6. How to “Drag and Drop”
In this course there are a number of “Drag and Drop” 
activities.  This means that you select an object/section 
of text on your screen and move it (dragging) to place it 
somewhere else on the screen (dropping). To drag and drop, 
select what you want to move by clicking on the item with 
the left button on your mouse or touchpad.  Hold down 
the left button and drag or move the item to the target 
destination. Then release the touchpad or mouse.

 
L3: Learning and Teaching  

 Support Materials

Learning and Teaching Support Materials
This course refers to Learning and Teaching Support 
Materials which are provided free of charge to all schools in 
the Eastern Cape, as well as to some materials provided to 
Funda Wande project schools in the Eastern Cape.

See Introduction Addendum Learning and Teaching 
Support Material videos Timetables on page 8 an 9

ACCESSING WIFI ON A COMPUTER

LOGGING IN TO THE FUNDA WANDE APP

LEARNING AND TEACHING SUPPORT MATERIALS

Activity
Practice Dragging and Dropping

CHILD

TEACHER



Introduction  
Addendum

MODULE

0 

The DBE Workbooks

The Vula Bula 
Anthologies

Video Numbering:

The Video number in 
the circle at bottom 
left corner of the video 
image corresponds to 
the number of the video 
on your flash-drive 
and also the number of 
the video on the Funda 
Wande YouTube channel. 
This makes it easy for 
you to find the video you 
are looking for. There 
is only one number per 
video.
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Funda Wande 
Materials

Funda Wande 
Materials

Funda Wande 
Materials



Activity 5.1
True or False?

1. Comprehension does not need to be taught.

O True

O False

O orrect
2. Teaching comprehension is teaching children 
HOW to make meaning when they read.

O True

O False

O Correct

Comprehension

What is teaching comprehension?
9 lessons in this unit5.1

 
L1. What is teaching    

 comprehension?
 

Watch Video 165 for an overview of this module on 
Teaching Comprehension.

Teaching children comprehension is teaching them to be 
good meaning-makers when they read. We always read 
for a reason (e.g. enjoyment, to find out information). If we 
are aware of our purpose for reading, we are more likely 
to make sense of what we are reading. We need to teach 
children the following:

MODULE

5

L1: What is 
teaching com-

prehension?

L2: Why is 
it im-

portant 
to teach 
compre-
hension?

L4: When 
do I teach 
compre-
hension?

L5: What 
resources 
do I need?

L7: Find Out 
More

L8: 
Reflection

L9: ReviewL3: The 
Building 
Blocks of 
compre-
hension

165

VIDEO 165

L6: Teach-
ing com-

prehension 
explicitly 

with NEM-
PA
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L2: Why is it important to  

 teach comprehension?
 

 
 
L3: The Building Blocks  

 of comprehension
 
 
Reading comprehension relies on all the other ‘Big 5’ 
components of reading instruction (phonological and 
phonemic awareness, phonics, fluency and vocabulary). 
Our reasons for reading and our motivation to read are 
also very important for comprehension. We’re more likely 

3. Reading is an active, thinking, meaning-
making process.

O True

O False

O Correct
4. Comprehension strategies are ways of 
thinking while we read.

O True

O False

O Correct
5. We continually build up our 
understanding of a text while we read it.

O True

O False

O Correct

Activity 5.2
True or False?

1. We can comprehend better if we know 
that the punctuation marks “….” mean 
someone is speaking.

O True

O False
2. We can comprehend better if we know 
that a word in bold text is something the 
author wants us to notice.

O True

O False
3. We can comprehend better if we know 
that the sentences in a paragraph are 
usually about the same idea.

O True

O False
4. We can comprehend better if we 
understand the meaning of the words and 
concepts in the text.

O True

O False
5. We can comprehend better if we know 
something about the topic we are reading 
about.

O True

O False



to make sense of something if we’re interested in it, and if 
we already know something about the topic.

In addition, readers use several important kinds of 
knowledge in order to make meaning from a text. We 
refer to these types of knowledge as the building blocks 
of comprehension. Teachers should be consistently and 
consciously developing these building blocks during all 
literacy and life skills periods

Knowing something about the topic helps our 
comprehension. Part of this knowledge  is about 
vocabulary. To build children’s vocabulary we need to 
teach words explicitly as well as expose them to new 
words when we speak and read. Children need to know 
what the words mean in the given context (for example 
the English word cry can mean weeping tears or it can 
mean a loud call).

Children need to know that information is organized or 
structured differently in different kinds of texts. For 
example, if children know they are reading a story, it 
helps them to understand that stories have a beginning, 
a middle and an ending.  However, if they are reading a 
recipe, they will expect to have a list of ingredients and 
instructions on how to make the recipe, organized in 
order. Knowing that texts are structured differently helps 
them to make sense of various parts of the text.

Our knowledge about how to speak our language 
helps us to understand what we read. For example, we 
communicate when something happened by using the 
appropriate verb tense. We can use a connective like 
because to signal that we are going to give a reason for 
something. Our reading comprehension improves when 
we notice the function that a word plays in sentence.

We know that publishers use certain conventions 
when producing books. They use punctuation, Bold, 
Italics, paragraphs, speech bubbles, thought bubbles, 
illustrations, labels and captions and so on. All of 
these give the reader information that helps them to 
understand the text better.  We need to explicitly teach 
children what these conventions of print mean.
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L4: When do I teach    

 comprehension? 

Integrate comprehension activities into every 
lesson. This reinforces different comprehension 
strategies and ensures children learn to read for 
meaning. Reading for understanding is exciting for 
children. When they understand what they read, they 
learn new information, and their imaginations are 
stimulated.  This is what motivates children to read and 
what creates a love of reading.

Here are some examples of when comprehension can be 
taught:



 
 
L5: What resources do  

 I need?
 
 

 
 
L6: Teaching      

 comprehension explicitly  
 with NEMPA
 
Teaching explicitly means carefully and deliberately 
planning what to teach, when and how to teach it and 
then carrying out your plan.

Follow these five NEMPA steps to teach comprehension 
explicitly. These steps might need to be repeated a few  
times before children start doing it habitually.

 
Teaching a strategy explicitly
Watch Video 157 to see some examples of Zaza teaching 
explicitly using the 5 NEMPA steps. Notice when Zaza 
Names, Explains, Models and Practices the strategy.

NEMPA: Modelling by Thinking Aloud
The M in NEMPA stands for “Model”.  Since comprehension 
is a thinking process which cannot be seen, an effective 
way to model thinking is to “Think Aloud.”

When she Thinks Aloud, the teacher talks about what is 
going on in her head when she reads. Think Alouds can 
be used to teach comprehension strategies, decoding, 
writing, or working out word meanings.

157

VIDEO 157
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Watch Video 159. Ntsika is using NEMPA to teach children the 
strategy of Monitoring and Repair. As you watch, look out for 
when he describes what he is thinking in a Think Aloud.

NEMPA: Activities to demonstrate 
comprehension
Watch Video 160 to see some activities children can do to 
demonstrate comprehension of a text.

The final step of the NEMPA Model for teaching explicitly 
is called “Apply”. This is where learners do activities which 
demonstrate their comprehension.

Demonstrating comprehension can also be done without 
going through the other NEMPA steps.
While it is often fun to demonstrate comprehension, 
remember that the children will get the most out of 
spending time actually reading and comprehending texts. 
 

 
 
L7: Find out more 

 
See app for downloadable resource material. 
 
 
 
 
 
 
 
 

 
 
L8: Reflection

 

Activity 5.3. What does a typical comprehension lesson 
look like in your class or in a class you know well? 
Compare this with what you have learned in this unit. 
Write your thoughts on this below.

   

Paper 6 in the series 
Understanding the reading 
process expands on current 
research around Comprehension 
as one component of ‘The Big 
Six’ that supports learning  
to read.

Comprehension
Deslea Konza, Associate Professor, Faculty of Education and Arts, Edith Cowen University, Western Australia

 “The more that you read, the more things you will know.  
 The more that you learn, the more places you’ll go.” 

(Dr Seuss, 1900, I Can Read with My Eyes Shut)

Introduction
Extracting meaning from text requires an array of skills that go far beyond the ability to decode or word 
recognition. Each of the first five elements of the Big Six contributes to comprehension, the ultimate goal  
of reading, and the extent to which each is developed to the point of automaticity will affect the level  
of understanding that can be accessed by the reader. It is this depth of understanding that differentiates  
the beginning or poor reader, from the mature and critical reader.

Comprehension is not just finding answers in a piece of text – it is an active process whereby the reader 
creates a version of the text in his or her mind. Comprehension is heavily dependent on the reader’s oral 
language abilities, understanding of word meanings and the syntactic and semantic relationships among  
them, and the ability to engage with the text at a deep level (Snow Burns & Griffin, 1998). 

Characteristics of good readers
The initial paper in this series, Understanding the reading process, highlighted four important behaviours that 
characterise good readers (Paris & Myers, 1981; Pressley, 1998; Torgesen, 1982; 2000). These four behaviours 
are expanded in this section of the paper, before a discussion of some strategies that can develop 
comprehension at a range of levels. 

Good readers are purposeful 
Good readers understand the purpose of their reading, and so are able to adjust their reading style accordingly. 
They know why they are reading and how they should read to accomplish their purpose. If they need a telephone 
number, they know how to use alphabetic and scanning skills to locate the name and number quickly; if they 
want to know if a book is suitable for their needs, they can skim content sections, chapter headings and a 
paragraph or two to make their decision; if they need to upload new software or make a complicated recipe, 
they can follow directions carefully and sequentially; if they need to synthesise information from a range of 
sources, they can read critically, extract key information and interpret what it means on the basis of their 
existing knowledge. The use of targeted strategies in different circumstances and for different purposes 
identifies the skilled reader who has a range of strategies at his or her disposal.

Research into practice  |  Understanding the reading process  |  Draft June 2011  |  1

Literacy is everyone’s business  |  www.decs.sa.gov.au/literacy

Research into practice

Comprehension is not just 
finding answers in a piece of text 
– it is an active process whereby 
the reader creates a version of 
the text in his or her mind.

Series 1  |  1.6

159

160

VIDEO 159

VIDEO 160

Activity 5.4: Review
Fill in the gaps 

1) There are ................................................   
building blocks for comprehension.

2) Firstly, knowledge about the topic and 
the meaning of words ( ...............................
.................   ) helps us comprehend the text 
better.

3) This is one reason why we teach words 
from the text  ................................................ 
explicitly before reading.

4) Second, we can also use our knowledge 
about the  ................................................ and 
purpose of a text to understand it better.

5) For example, when we know that we are 
reading a story (  .........................................
.......  text), we look out for the characters, 
setting and plot.

6) Third, knowledge about   ...........................
..................... also helps comprehension.

7) For example,  ..............................................
.. in isiXhosa can inform us when something 
happened or who did it.

8) Finally, knowledge about print  .............
...................................  such as bold or italic 
text, headings and punctuation marks also 
help us to understand what we read.



 
L1. What are      

 comprehension strategies? 
Watch Video 165 for an overview of this module on 
Teaching Comprehension.

Comprehension strategies are thinking techniques/
methods that readers can use to help them understand 
what they are reading.

Watch Video 135 for an introduction to comprehension 
strategies. Notice Permie’s posters of the comprehension 
strategies. She has used a symbol to represent each one.

When you have finished watching you should be able to 
describe a number of ways that readers think so that they 
can understand the text.

In this unit we will explain six comprehension strategies.
1) Teach them explicitly.

2) Use NEMPA: Name, explain and model the strategy 
(and use a think aloud), then get the children to practise 
it regularly and apply it during GGR and Independent 
reading.

3) Although it makes sense to introduce these strategies 
one at a time, children need to be able to use all six 
strategies together in any text. Therefore, as children 
progress, practice using two strategies per lesson.

135

VIDEO 135

Comprehension

Comprehension Strategies?
10 lessons in this unit5.2

MODULE

5

L1: What 
are com-

prehension 
strategies?

L2:  
Activating 

Back-
ground 

Knowledge

L4: Visual-
ising

L5: Making 
Inferences

L7:  
Summarising 
Main Ideas

L8: Find 
Out More

L9: 
Reflection

L9: ReviewL3: Making 
Predic-

tions

L6:  
Monitoring 
and Repair

This unit covers six comprehension strategies that help children to think about the text in order to make sense of it. These strategies 
should be taught explicitly. The teacher models each strategy (usually during Shared reading) and then gets children to apply the 
strategy in their GGR and Independent reading.

165

VIDEO 165
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Resources for teaching comprehension 
strategies
Different texts, including stories, recipes, information texts 
and recounts. It is important to show children how to apply 
the comprehension strategies to a range of text types.
Process charts outlining each comprehension strategy. 
Create the chart when you teach the strategy and display it 
to guide children in GGR, Paired and Independent Reading.
 

 

 
 
L2: Activating     

 Background Knowledge 

Background knowledge is what we already know about 
something. We get this knowledge from our experiences 
in life, such as reading, seeing, learning and feeling.

A good reading strategy is to activate our background 
knowledge before we start reading. This means “waking 
up” that knowledge so that we can use it when we read. 

Watch Video 143. Permie gets the children to activate their 
background knowledge about insects. Think about how doing 
this helps learners to understand what they are reading.

We use our background knowledge to help us to 
understand what we are reading.  It helps us to work out 
word meanings, and to make predictions and inferences. 
It is hard to understand a text when we know absolutely 
nothing about the topic because we do not have 
enough background knowledge to make sense of it.  It is 
important, therefore, to continually develop children’s 
knowledge of the world, vocabulary and concepts.

Teaching children to Activate Background 
Knowledge

Activity  5.4
Here is the cover of a story from the Grade 
3 Anthology.

Story 48
1. Two good questions to ask children to 
activate their background knowledge 
before reading this story are:

O Are the children out on break?

O What is written on the board?

O How do you feel when one of your 
classmates makes a mess in the classroom?

O What is the teacher wearing?

O How neat and clean do you think our 
classroom is?

143

VIDEO  143



 
 
L3: Making Predictions

 

 

Predicting is thinking ahead and anticipating what will 
happen next. We predict all the time when we read.

Predicting is not just wild guessing. We base our 
predictions on clues in the text and on our knowledge of 
the world and of how texts work. to make predictions 
about what they will read.

Watch Video 1J This is an EFAL lesson.  Permie asks the 
class what they think will happen and they use their 
experience of life to make predictions. Notice that she 
asks the children to give reasons for their answers. 

Teaching children to Predict

 
 
L4: Visualising 

Visualising is making pictures of the story in our minds 
when we read.  When children visualise what they are 
reading, they are more likely to understand the text and 
also to remember what they have read.

1J

VIDEO 1J

Activity 5.5
Here are the first two pages from story 26 in 
the Grade 2 anthology.

1. Predict what will happen in the story:

O The teacher will get cross because they 
aren’t listening.

O The teacher will give birth to a baby girl.

O They will give Teacher presents for her baby.
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Watch Video 152. Permie asks the class to visualize the 
story as she reads. What picture forms in your mind as 
she reads?

Teaching children how to visualize

 
 
L5: Making Inferences

Inferring is when we “read between the lines” in a text. 
Writers do not say everything explicitly so we need to fill 
in the gaps. This is crucial for understanding.
Watch Video 149 for an example of the strategy of 
inferring. You watched part of this lesson in Video 5.8. In 

152

VIDEO  152

Activity 5.6
True or False?

Look at this process chart about visualizing:

1. The chart should be displayed on the 
classroom wall.

O True

O False
2. It explains what the strategy of 
summarizing is about.

O True

O False
3. The pictures should make the strategy 
easier to remember.

O True

O False
4. The teacher drew the 5 senses because 
you must use them when visualizing.

O True

O False
5. It is a good idea to make charts like this in 
class, as you explain the strategy.

O True

O False



the book, the writer does not say explicitly who Nomsa is. 
Readers have to infer this, using their own knowledge and 
clues from the text. What clues from the book do they 
use to infer who Nomsa is?

Do you remember the difference between inferring and 
predicting? Permie discussed this in Video Y. This might be 
a good time to watch that video again.

 
 
L6: Monitoring and Repair 

Visualising is making pictures of the story in our minds 
when we read.  When children visualise what they are 
reading, they are more likely to understand the text and 
also to remember what they have read.

Watch Video 148 where Ntsika models Monitoring 
and Repair. Notice how Ntsika uses of the stop icon as a 
teaching aid.

We are monitoring when we become aware that the 
text does not make sense the way we read it. Monitoring 
shows that we are thinking when we read.

149

148

VIDEO 149

VIDEO 148

Activity 5.7
Read this story from the Grade 3 HL 
Workbook.

See the Funda Wande app 
(Comprehension: Unit 2 Lesson 5 to 
complete the activity)
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147

VIDEO 147

We can hopefully repair this by re-reading to try to create 
understanding. Only if this does not work, should children 
ask for help. or consult a dictionary or reference book.

Teaching Monitoring and Repair

 
 
L7: Summarising 

 Main Ideas 

When we summarise we have to identify the most 
important information. Summarising is an essential skill 
for children to learn and is especially important for the 
higher Grades.

Teach children how to summarise in various formats, 
including one sentence summaries, one-word summaries, 
key words, tables as well as in paragraphs.

1. Summarising Information texts
Watch Video 147.  In this video you first see Permie’s 
class summarising a non-fiction text in a Shared Reading 
lesson. Then you see how they produce a summary table 
in a Shared Writing lesson.



We can summarise an information text by identifying:
1) The overall topic/ main idea

2) The main idea of each paragraph

3) What information do the visuals provide?

In a well-structured information text this information is 
easy to find:
1) The overall topic is stated in the heading and the 
first paragraph. The other paragraphs in the text add 
supporting information to the main idea.

1) Each paragraph also has a main idea, which is usually 
captured in one sentence called the TOPIC sentence. 
The other sentences in the paragraph add supporting 
information to the main idea of the paragraph.

2. Summarising a Narrative text (story)
Watch Video 146. Zaza is helping children to summarise 
and then retell the story. She uses pictures to help them 
to sequence the plot correctly.

We summarise a story by identifying the story elements: 
1) Story title

2) Story setting

3) Characters

4) Plot (what happened?)

5) Story conflict

6) Resolution (how the problem was sorted -or not)

Notice what happened at the beginning, in the middle 
and at the end of the story when summarizing the plot.

Teaching Summarising the Main Ideas

 

Activity 5.8
Choose the correct statement.

  

1. A good summary of the story is:

O One day a hungry goat came through the 
school fence and ate Bongi’s lunch, Bonile’s 
book and the teacher’s flowers. uSipoti 
chased the goat away, then we fixed the 
fence.

O Its about all the things that disappeared 
at the school.

O All the children were at school. In the 
beginning Bongi’s lunch disappeared. 
Nobody knew who took it. In the middle, 
Bonile’s book was torn. Nobody knew how 
that happened. Then the teacher’s flowers 
disappeared mysteriously. Nobody knew 
what was going on. They were worried. 
Then they noticed a goat at the school. It 
was so hungry it was eating everything. 
The dog chased the goat through the hole 
in the fence. Then we mended the fence so 
that the goat couldn’t get in again.

146

VIDEO 146
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Activity 5.10

1. Why do children need to draw on their 
background knowledge when reading?

O It helps them guess what will happen 
next.

O It helps them create a picture or movie of 
what is written.

O It helps them make sense of the new 
knowledge and link it to what they knew 
before.

2. What does it mean to ask children to 
predict?

O You are asking them to check if 
everything makes sense.

O You’re asking them to read between the 
lines.

O You’re asking them to forecast/guess 
what might happen in the text.

3. Why do we refer to inferring as “reading 
between the lines’?

O Children do not focus their eyes properly 
and read from left to right.

O The reader needs to work out what the 
author hasn’t written but implies.

O We always have to guess what a text 
means because reading is an active process.

4. Why does visualisation help with 
understanding?

O It helps the child create a picture or 
movie of what is written.

O It helps us to see and decode all the 
words in the text.

O It helps us to re-read when we do not 
understand properly.

5. What does it mean to monitor one’s 
reading?

O To go back to where it stopped making 
sense and re-read that section.

O To make sure you are doing the task you 
were given.

O To check if what you’re reading makes 
sense.

 
L8: Find out more 

See app for downloadable resource material.

 
 
L9: Summarising 

 Main Ideas

Activity 5.9. Read a text which is meant for adults (it 
might be a newspaper article, a short story or one of the 
extra readings in this course). As you read, try to notice 
what you do to comprehend. It is very important for 
teachers to become aware of what you do when you read, 
because this is will enable you to think out loud when 
you model strategies. Which of the 6 comprehension 
strategies did you notice yourself using? What happened? 
Write a short reflection on this activity.
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TEACHER ACTIVITY 5

As an expert reading teacher it is important that you develop good, 

strong decoding skills in your learners. Remember the golden rule 

in reading instruction: only reading improves reading. If you want 

your learners to develop good decoding skills, they need to read a 

lot.

However, remember too that decoding on its own is not reading 

– decoding is necessary for reading but it doesn’t guarantee 

comprehension. Make sure that your learners are not simply 

barking at print. Decoding is the start of the reading journey, not 

the end. Expert reading teachers develop decoding skills in their 

learners to empower them to become good comprehenders.

3.2 Comprehension processes
Comprehension is what reading is all about – the main purpose 

when we read a text is to understand what it is we are reading.

Comprehension is a very neglected component in South African 

classrooms so it is important for you as an expert reading teacher 

to pay attention to building up the comprehension abilities of your 

learners. In order to do this, you need to know how comprehension 

works.

WHAT IS NEEDED FOR COMPREHENSION?
1.  Discuss in your groups and make notes: 

a.  What does a person need in order to comprehend 

(understand) a piece of writing (a text)?

b.  What kinds of texts are easier to comprehend? 

Why? 

c.  What kinds of texts do learners need to read in Inter-
mediate Phase and in high school?

d.  Can we teach learners how to read more diffi cult 

texts?

2. Report back to the class on your ideas.



Comprehension

Using questions to build 
comprehension
9 lessons in this unit

5.3

MODULE

5

L1: 
What is 

it & what 
does it 

look like?

L2: Why 
is asking 

questions 
important?

L4: 
Types of 

questions

L5: 
Teaching 
children 

to provide 
evidence 
from the 

text

L7: Find out 
more

L8: 
Reflection

L9: ReviewL3: When & 
with what 
resources?

L6: 
Teaching 
children 

to ask 
their own 
questions

In this Unit you will learn about how to help children comprehend by asking questions which lead them to a deeper understanding 
of the text. These questions stimulate children to think about the text and to use the comprehension strategies they have been 
taught. You are most likely to use this strategy with the whole class or a small group, though you could also use it one-on-one to help 
children to understand what they are reading. You could ask these questions before, during or after reading.

 
L1. What is it & what does  

 it look like? 
Watch Video 139 three times.

In this Shared Reading lesson, Permie uses questions to 
guide learners to a deeper understanding of the text.

1) The first time, think about why Permie asks so many 
questions.

2) The second time, notice questions where the answer is 
given in the text.

3) The third time, notice questions where the answer is 
not given in the text.

Key points to notice
1) These questions guide the class to a deeper 
understanding of the text. The questions help explain 
vocabulary and the meaning of the text

2) She asks literal questions (where the answer is given in 
the text)

3) She asks inferential questions (where the reader must 
use comprehension strategies because the answer is not 
obviously stated in the text)

139

VIDEO 139

Activity 5.9
True or False

1. “Why does it lay eggs on a leaf?” is an inferential 
question because the answer is not given in the 
text. You need to use your background knowledge 
and thinking skills to answer.

O True 

O False
2.“What do we call the things that hatch out of a 
butterfly’s egg?” is an inferential question because 
they can read the word “caterpillar” in the text.

O True 

O False
3. “Why do they grow very quickly?” is a literal 
question, because the text says “They eat a lot. 
They grow very quickly.” However, the reader 
has to understand the connection between 
the two sentences.

O True 

O False
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L2: Why is asking    

 questions important? 

Asking children questions about their reading:
1) focuses their attention on parts of the text you want 
them to notice

1) helps them to think actively and ask their own 
questions as they read

1) helps them to see that answers can be found 
• “On the page” e. the answer is explicitly stated in the text 
(these are literal questions) 
• “In my head”e. the answer is implied in the text and I need 
to think to find the answer (these are inferential questions)

4)prepares learners for being able to answer written 
comprehension test questions

It is very important to support children to provide 
evidence for their answers from the text.  In 
comprehension exercises, learners are often asked to 
provide evidence from the text. They often find this 
difficult to do. Asking questions about a text in Shared 
Reading is an excellent way to prepare children for 
this kind of question in a comprehension test, and to 
scaffold (provide help to) children as they attempt to 
provide such evidence.

 

 
 
L3: When & with what   

 resources? 

When do I ask questions?
1) Whenever children read a text with you.

2) Before, during or after reading.

3) In all lessons: language, numeracy and life skills

What resources do I need?
1) Sticky labels to write prepared questions on. Place 
these in the text where you would ask them.

2) A reference list to remind yourself of the different 
kinds of questions you can ask

 
 



 

 
 
L4: Types of Questions

 

Watch Video 150. We see Zaza asking the children 
questions.
1) What literal question does she ask?

2) What inferential question does she ask?

3) What appreciation question doe she ask?

Teachers use questions to guide learners towards 
comprehending the text. Three kinds of questions that 
you should ask about text are
1) Literal questions

2) Inferential questions

3) Appreciation questions

Teach children to identify each type of question and 
where to look for the answers. If they can determine 
what kind of question is being asked, they can then 
choose the right place to look for the answer.  Use 
NEMPA (Name, Explain, Model, Practice and Apply) to 
teach how they might have to look at different pages for 
the answer clues.

It is very important to ask both literal AND inferential 
questions about every single text used in your classroom. 
The PIRLS results in South Africa show that our learners 
are particularly weak at answering open questions, which 
require inference and answers that are not YES/NO or one 
word.

To change this, teachers need to teach children how to 
answer these higher order questions and provide them 
with lots of practice. Show them how to identify what a 
comprehension question is looking for by underlining the 
question words. Insist that children provide answers in full 
sentences and that they provide evidence from the text 
for their answers.

Literal Questions
These are in-the-text questions. Teach children to go to 
the text to find the answers to this kind of question.

To answer, children:
– have to find specific details within the text

– don’t need to use any background knowledge

– just need to be able to find the words in the text.

Inferential Questions
These are in-my-head questions. Teach children that the 
answers for these questions are not explicitly stated in 
the text.

150

VIDEO 150
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To answer, children:
– have to stop and think about the text

– must use their background knowledge AND clues in the 
text to infer the answer

– must be able to back up their answer with details from 
the text

Evaluation Questions
These questions require the learners to give their opinion, 
supported by arguments or ideas suggested in the text.  In 
other words, these questions also require deeper thinking.

Some examples of these questions are:
– In your opinion…?

– Do you agree?

– What are the implications?

– Why do you like…?

 

 
 
L5: Teaching children to   

 provide evidence from   
 the text

The answers to comprehension questions have to link 
to the text – they are not completely “thumb-sucked”! 
Even when we infer answers, part of our answer comes 
from the clues in the text itself.

Children need to be able to give reasons for their 
answers, referring to the text and to their prior 
knowledge. We call this “providing evidence from the 
text”. This evidence can come from the illustrations, but 
it is absolutely critical that children learn to give evidence 
from the written text.

Here are some things you can say to ensure that 
children use the text to come up with their answer:

– “Show me where is says that in the text.”

– “Point to the words in the text that gave you your 
answer.”

– “What clue in the text helped you with that answer?”

 

Activity 5.10
What kind of question is it? Choose the right 
answer:

1. What is Mrs Nkawu making?

O Evaluative question

O Inferential question

O Literal question

2. Why does she put it on the windowsill?

O Evaluative question

O Inferential question

O Literal question

3. Who is Nkosazana Nkawu’s husband?

O Literal Question

O Evaluative Question

O Inferential Question



 
 
L6: Teaching children to   

 ask their own questions

It is so important that children learn to ask questions 
by themselves when they read. This will help them to 
comprehend better.

They learn how to ask questions by listening to the 
questions the teacher asks and valuing how those 
questions help them to understand the text better.

When teachers ask questions to guide children’s 
comprehension they are also modelling and teaching 
children that good readers:
– understand how asking questions deepens their comprehension

– ask themselves questions before, during and after 
reading to understand the text better

– wonder about or speculate about what will be read next

– judge whether the answer can be found in the text 
or whether they need to infer the answer using their 
background knowledge

– locate a specific answer in the text

– think about whether they agree with or like the text

See Teaching Comprehension Addendums page 44
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L8: Find out more 

See app for downloadable resource material.

 
 
L8: Reflection

 

Activity 5.11. Audio-record a literacy lesson that you teach. 
Afterwards, make a table with 2 columns: Literal and 
Inferential. Listen to the recording and, using the table, 
write down all the questions that you ask in the lesson. 
What do you notice? Do you ask more literal or more inferential 
questions? In the light of this unit, do you want to change 
how you use questions to build comprehension? Write a short 
reflection on what you learned from this exercise.

   

 
 
L9: Review

1. Literal and inferential Questions
Read story 53 in the Grade 3 Anthology.

Write down 5 literal and 5 inferential questions you would 
use to help deepen learner’s comprehension of the text.

Use sticky labels to show where in the story you would 
ask these questions.

Take photographs of the pages with questions on labels 
and take them with you to the assessment workshop for 
this module, to share with your colleagues.

Activity 5.5: 
Fill in the gaps

1) It is so important that children learn to  
 ...............................................  questions by 
themselves when they read. This will help 
them to comprehend better.

2) They learn how to ask questions by  
 ................................................  to the 
questions the teacher asks.
 
3) When teachers ask questions to guide 
children’s comprehension they are   
................................................   how asking 
questions deepens comprehension.

4) The teacher can help them to see the 
value of asking questions by  
................................................   aloud about 
the questions she asks.

5) They can ask questions  
................................................   , during 
and after reading to clarify meaning and 
understand the text better.

6) Teach children how to judge whether the 
answer can be found in the text or whether 
they need to  ................................................  
 the answer using their background 
knowledge.

5) Always insist that children point out the  
................................................  in the text 
which help them to answer the question.

QUESTION STEMS 

Use these question stems to help you to ask questions of different types. 

 

Literal (right there on the page) 

• Who........? 

• When........? 

• Where........? 

• What is........? 

• Which........? 

• What happened........? 

• How did........? 

• How far........? 

• How many........?

 

 

Inferential (think and search or between the lines) 

• Why is/did........? 

• Is/Did/Was.......? 

• Can you explain........? 

• How did/do/does.........? 

• What caused........? 

• What do you think is meant by? 

• What effect does........? 

• How is this similar to........? 

• What evidence can you find........? 

• What examples can you find........? 

• What makes you think that........? 

• What is the relationship between........? 

 
 
Evaluative (beyond the text or big picture) 

• Do you think.......? 

• Do you agree......? 

• Why would........? 

• What else could........? 

• Why/How might.........? 

• Why do you think........? 

• What would happen if.........? 

• What will probably /most likely happen? 

• What/How would you........? 

• What/How should.........? 

• How do you feel about........? 

• How does.........affect you? 

• If you were........what would you........? 

• What would have happened if........? 

• What is your opinion of........? 

• Would it be better if........? 

• How would you evaluate/judge........?

 

 

7

Ukuqondisisa/Ingqiqo: Ukubuza imibuzo

Ukubuza imibuzo kunceda abafundi ekuqondeni oko bakufundayo. Utitshala angabakhokela abafundi 
bakhe ekuqondeni nzulu ngentsingiselo yetekisi ngokuthi ababuze imibuzo eyahlukileyo. Le mibuzo ikhuthaza 
abafundi ukuba bacinge ngetekisi nasekusebenziseni amaqhinga okuqondisisa abathe bawafundiswa. 
Utitshala angayibuza le mibuzo phambi kofundo, xa ufundo loqhubeka okanye emveni kofundo.     

1. Sithetha ngantoni?

• Utitshala ubuza imibuzo eselubala (nalapho impendulo ikwalapha kwitekisi) kananjalo nemibuzo yocaciso 
(nalapho kulindeleke ubani asebenzise amaqhinga engqiqo njengoko impendulo ingabekwanga elubala kwitekisi).
• Utitshala unceda abafundi ekubeni baxhase iimpendulo zabo ngokunika ubungqina obusuka kwitekisi.  
• Imibuzo ilungiselela abafundi ukuba babenako ukuphendula imibuzo yovavanyo-ngqiqo olubhalwayo.
• Nabafundi ngokunjalo bathi bafunde ukuzibuza le mibuzo xa  befunda- oku kuqinisa ingqiqo yabo.  

Utitshala ubuza imibuzo ekhokelela abafundi ekuqondeni 
nzulu ngetekisi.  

• Imibuzo eselubala: Maxa wambi le mibuzo ibizwa 
ngokuba yimibuzo ethe ngqo.  Kulapho abafundi 
befumana ulwazi olufumaneka kwitekisi.  Imibuzo enje 
ngale yimibuzo yengqiqo eselubala; “Ngubani igama 
lalo mlinganiswa?” “Wenza ntoni lo mlinganiswa?” 
“Lenzeka phi eli bali?”  

• Imibuzo yocaciso/ Imibuzo enentsingiselo efihlakeleyo: 
Ucaciso lusingisele ekubeni abafundi bangqale 
kumongo, nokuba ngowetekisi okanye bacaphule 
kumava abo. Balindeleke ukuba basebenzise lo mongo, 
mongo lowo  abathi baxoxele phezu kwawo. Umzekelo 
wemibuzo ingayile; “Ucinga ukuba kuza kwenzeka ntoni 
emveni koku? Yintoni ekwenza ucinge ngolo hlobo?” 

2. Siyibuza njani imibuzo?  

• The questions prepare learners for being able to answer written comprehension test questions.

Mbukele xa ebuza imibuzo eselubala enje ngale: Unjani 
lo mbala? Mingaphi le mibala? Bukela nohlobo ayibuza 
ngayo imibuzo yocaciso enje ngale: Kutheni becinga 
ukuba iintambo zisechibini?

3. Kutheni oku kubalulekile?
Ukubuza abafundi imibuzo ngoko bakufundileyo:

• Kubethelela ukuba abafundi banike ingqwalasela 
kwindawana zetekisi ofuna ukuba baziqaphele. 
• Kunceda ukuba abafundi bacinge ngendlela 
ephaphileyo nokuba bazibuzele eyabo imibuzo 
njengokuba befunda
• Kunceda abafundi  ukuba bazi iimpendulo ezinako 
ukufumaneka

Bukela ividiyo kaZaza ebuza iintlobo ezahlukileyo zemibuzo:
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What every teacher needs to know 
about comprehension

Once teachers understand what is involved

in comprehending and how the factors of

reader, text, and context interact to create

meaning, they can more easily teach their

students to be effective comprehenders.

Comprehension is a complex process that has
been understood and explained in a num-
ber of ways. The RAND Reading Study

Group (2002) stated that comprehension is “the
process of simultaneously extracting and con-
structing meaning through interaction and involve-
ment with written language” (p. 11). Duke (2003)
added “navigation” and “critique” to her definition
because she believed that readers actually move
through the text, finding their way, evaluating the
accuracy of the text to see if it fits their personal
agenda, and finally arriving at a self-selected loca-
tion. A common definition for teachers might be
that comprehension is a process in which readers
construct meaning by interacting with text through
the combination of prior knowledge and previous
experience, information in the text, and the stance
the reader takes in relationship to the text. As these
different definitions demonstrate, there are many
interpretations of what it means to comprehend
text. This article synthesizes the research on com-
prehension and makes connections to classroom
practice. I begin by introducing a visual model of
comprehension. 

How comprehension works
Comprehension occurs in the transaction be-

tween the reader and the text (Kucer, 2001;
Rosenblatt, 1978). The reader brings many things

to the literacy event, the text has certain features,
and yet meaning emerges only from the engage-
ment of that reader with that text at that particular
moment in time. Figure 1 below presents a visual
model of this process. Each of the elements in the
model (reader, text, context, and transaction) is de-
scribed in more detail later in this article, along
with specific suggestions for how teachers can in-
teract with the model to help children become
strong comprehenders, beginning in kindergarten. 

The reader
Any literacy event is made up of a reader en-

gaging with some form of text. Each reader is
unique in that he or she possesses certain traits or

FIGURE 1
Model of comprehension
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This unit helps you to understand different text types (also called genres) and how to teach them. All texts are written for a purpose 
and the way they are written helps to achieve this purpose. If children learn to recognise the typical ways of writing different text 
types, this will help them read for meaning. The unit explores 4 types of text which foundation phase readers commonly encounter: 
story, recount, information text and instructions (also called procedures or procedural text). We examine the purpose of each (why 
it is written); the audience (who it is written for); the structure (how the information is organised); and the language conventions 
(type of words, terms and phrases used).

 
L1. What are text types? 

 
What is the difference between a recipe and a poem? You 
can expect that different types of texts (also called genres 
of text) will be written in different ways. You can support 
children’s comprehension by teaching them about these 
text types.

Watch Video 175. First Ntsika talks about a recipe and 
Permie talks about a poem. Then Permie teaches a lesson 
about fiction and non-fiction texts. While you watch think 
about: Why are they teaching about these text types?

There are two broad categories of text: fiction (imagined) 
and non-fiction (factual), but a number of different text 
types is associated with each of these. These categories 
are not hard-and-fast: fiction can contain fact and we can 
recount a story.

In this unit you will learn about 4 text types which are 
commonly used in the foundation phase:
– Narrative text (stories)

– Information text

– Recount

175

VIDEO 175
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– Procedural text (instructions)

- There are other types of text as well. For example,poems 
are a particular type of fiction. We will not be focusing on 
poetry in this unit, but there is an interesting article about 
teaching poetry in the Find Out More section of this unit.

The purpose of a text influences how we read it. 
For example, we read stories for enjoyment and 
entertainment, so we do not have to pay careful attention 
to every word when we read. We read information texts 
to learn something. We might begin by skimming the text 
to see the headings and diagrams first. We might read the 
bit we are interested in first, and to understand it well we 
might read that bit slowly.

Compare these 4 texts. Although they are all about 
growing plants, they are different types of text, written 
using very different conventions. Notice: Do you read 
these texts in different ways? (Thanks to Reading to Learn 
South Africa for permission to use these texts.)

See Teaching Decoding Addendums page 45

   
 

   

 
 
 
 

 



 
 
L2: Why, when & with   

 what?

Why are text types relevant for 
comprehension?
1) Reading for meaning is supported if we know how to 
read different text types. It helps our comprehension if 
we know about its
– Purpose (why it is written)

– Intended audience (who it is written for)

– Structure (how the information is organised and how 
the language shows this structure)

– Language conventions (the words, the grammar, 
sentence types, tense, punctuation)

2) Reading-writing connection. Knowing about text 
types is also very helpful for writing texts. There is a 
close link between reading and writing – getting better at 
one improves the other.

When do I teach text types?
– In Shared Reading.

– In writing lessons

– Explicitly explain about textual features (the audience, 
purpose, structure and language) of a text when you 
introduce it for the first time

What resources do I need?
– A variety of well written texts that show the text types

– Posters/charts that remind children about how the 
different texts work.  

 

 
 
L3: Text types:  

 Narrative (story)

Watch Video 141. Permie is teaching her class about 
story structure. Notice how she uses her glove teaching 
aid. This “story elements glove” is useful for children to 
use when retelling the story. 
 
If children know this is how stories work then they 
know to listen out for the problem, where it takes place, 
who is involved and how the problem gets resolved.

141

VIDEO 141
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146

VIDEO 146

This helps them to focus while reading, which aids their 
comprehension. 

 

 
 
L4: Text types: Recount

 

Watch Video 146. Zaza is getting these young children to 
recount (or retell) a story they have read.

The children are not reading a text in this video, but Zaza is 
teaching that it is important that events are presented in 
the order in which they happened. If they know ahead of 
the time that they will need to recount the event or story, 
when they read or listen they will notice the words that 
indicate when things happened and in what order. This 
aids comprehension.

It can be easy to confuse the recount and the story as they 
are both written in the past tense and both have a definite 
order or sequence. However a recount does not have a 
problem to be resolved not does it usually contain dialogue 
and character descriptions.

Activity 5.13

1. What type of text is TEXT A?

O Information

O Recount

O Narrative

O Procedural

2. What type of text is TEXT B?

O Information

O Recount

O Narrative

O Procedural



 

 
 
L5: Text types: Recount

 

Watch Video 137.  Permie is teaching about the structure 
of an information text. What does she focus on?

When reading an information text, children need to be 
explicitly taught the new scientific vocabulary and also 
how to read the diagrams and labels.

 

 
 
L6: Text types:     

 Instructions (procedures/ 
 procedural text) 
 

Watch Video 138. Ntsika explains language and structure 
as well as purpose when teaching a Shared Writing of a 
procedural text.

The sequence of steps in making an item/product are 
important, so the children need to ensure that they get 
the order correct.

137

138

VIDEO 137

VIDEO 138
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Activity 14

1. What type of text is TEXT A?

O Procedural  O Narrative  O Recount  O Information

2. What type of text is TEXT B?

O Recount  O Procedural  O Information  O Narrative

3. What type of text is TEXT C?

O Procedural  O Recount  O Narrative  O Information

 
 
L8: Find out more 

See app for downloadable resource material.

 
 
L8: Reflection

 

Activity 5.15. Think about the kinds of text that children 
read in your classroom, or in classrooms that you are 
familiar with. What text types are they most familiar 
with? Are the children being taught to use the features of 
the text type to help them comprehend the text? Reflect 
on this in the light of what you have learned in this unit. 
Write your reflection below.

   

Activity 5.16
True or false?

1.Procedural texts are written in 
chronological (time) order.

O True

O False

2.Recounts are usually written in 
the present tense.

O True

O False

3.Narrative texts use lots of 
adjectives and adverbs to describe 
things.

O True

O False

4.Information texts often have 
diagrams with labels.

O True

O False

5.You would use an information 
text to tell someone how to wire 
a plug.

O True

O False

6.When reading an information 
text, notice the headings.

O True

O False

7.A text with dialogue in it could 
be fiction or non-fiction.

O True

O False

8.A newspaper report about what 
happened in parliament yesterday 
is a recount.

O True

O False

9.Narrative text is always non-
fiction.

O True

O False

10.Numbers in a procedural 
text could refer to quantities of 
ingredients.

O True

O False
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Immersing First Graders in Poetry: 
A Genre Study Approach
Tara Concannon-Gibney

Learn how one teacher implemented a poetry genre study in her  
first- grade classroom.

Poetry has been described as the “most feared 
and least understood” (Hawkins & Certo, 2014, p. 
196) literary genre. Compared with other genres, 

poetry is often overlooked and neglected (Elster & 
Hanauer, 2002), sometimes because it is not often in-
cluded in literacy assessment documents (Scherff & 
Piazza, 2005) or because teachers lack confidence in 
their ability to teach the genre effectively (Hanauer, 
2007). As a teacher educator and a former elementary 
teacher, I regard the lack of poetry instruction in el-
ementary classrooms as untapped potential as it has 
given my students and me much joy and countless 
opportunities for learning across grade levels.

Poetry is one of the first genres that many chil-
dren are exposed to through nursery rhymes, jin-
gles, and songs (Manning, 2003), and it is thought 
that children themselves are “natural poets” 
(Tompkins, 1998, p. 414) as poetry is frequently used 
in play in the early years. When taught effectively, 
poetry can motivate and engage even struggling 
readers and writers (Wiseman, 2007), as it can be 
rhythmic, creative, unusual, and accessible (Stange 
& Wyant, 1999). Poetry’s rhythmic qualities such 
as rhyme, alliteration, and assonance can extend 
phonological and phonemic awareness in an enjoy-
able manner that is particularly useful to struggling 
readers. Poetry can develop reading fluency through 
repeated reading (Parr & Campbell, 2006) and pro-
mote vocabulary development because of its de-
scriptive nature. It can also encourage deep thinking 
that can develop a student’s comprehension abili-
ties (Routman, 2000). Skill development in relation 
to the conventions of print can also be developed in 
a very manageable context as poems, by their na-
ture, tend to be much shorter than prose (Campbell, 
2001). Therefore, poetry provides a wealth of oppor-
tunities for the development of literacy skills and 
strategies in a meaningful context.

The most powerful way to teach any genre is to 
adopt a reading- writing approach, as both students 

and teachers must read the genre to write the genre 
and the skills just described will be developed 
much more effectively if a dual approach to poetry 
is adopted. As recommended by Calkins (1994), the 
classroom needs to be immersed in the genre to 
maximize learning. In this article, I describe my ex-
perience of immersing a first- grade class in an Irish 
primary school in the genre of poetry. The genre 
study included both readers’ and writers’ workshops 
and teacher read- alouds across the day in the hope 
of developing a poetry writing community (Calkins, 
1994) in our classroom.

Poetry Genre Study
A genre study can be useful in developing a commu-
nal energy and enthusiasm for a particular genre as 
the group focuses on creating shared understandings 
about the genre. It encourages a balanced literacy ap-
proach, as it is based on the development of reading- 
writing connections across the genre (Calkins, 1994). 
My first- grade students had experience writing fic-
tion and personal narratives, but I wanted to expand 
their repertoire of genres (Calkins, 1994). I had a wide 
range of ability among my young writers, so I chose 
poetry as a genre study because it is often deemed 
one of the most accessible genres for struggling read-
ers and writers (Cullinan, Scala, & Schroder, 1995). 
Indeed, Graves (1992) contended that “poetry is for 
everyone” (p. 1). The wonderful thing about poetry 
is that “you can experience in a short space what 
sometimes takes pages and pages to experience in 
prose” (p. 19) as a reader or a writer, so I felt that this 
would be an enjoyable genre for my young writers 
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Ukufundisa abantwana ngendlela iitekisi ezisebenza ngayo nendlela ezixokonyezelwe ngayo ibanceda 
ekuqondeni ngcono itekisi. Iitekisi azihambi zodwa koko zibhalelwe ngezizathu kunye neenjongo ezohlukileyo.  
Kubalulekile ukuba abantwana bafunde ngendlela ezibhalwe ngayo iitekisi ezohlukileyo nendlela ezisebenza 
ngayo khona ukuze bafundele ukuqonda kwaye bacacelwe.

Ukuba nolwazi ngendlela itekisi esebenza ngayo kunceda abantwana ukuba bayiqonde lula kakhulu itekisi. 

Iindidi zetekisi

Kukho iintlobo ezimbini zetekisi; uluncwadi olungenabunyani 
(luqwetyiwe) noluncwadi olusekelwe kwiinyani (lunobunyani), 
zikho nezinye iitekisi ezakhelwe kuzo zombini ezi ntlobo zetekisi.  
Uluncwadi olungenabunyenani: Yiyo nayiphi itekesi ebalisa ibali 
elinganabunyani- alusekelwanga kwizinto ezinobunyani. 

•  Lunabalinganiswa abangengobantu bokwenyani kwaneziganeko 
ezingazange zabakho/zenzeka. 

•  Umlinganiswa oyintloko angabangumntu, isilwanyana, into 
mhlawumbi into yokudlala okanye indalo njengemvula okanye 
umoya.

•  Kukho iindidi ezininzi, okanye iintlobo-ezayamileyo (sub-genres) 
zoluncwadi olungenabunyani, eziquka amabali, imibongo, 
iingoma, iintsomi, njl-njl. 

Ukuqonda iindidi zetekisi

Iindidi zetekisi: Uluncwadi olungenabunyani & Uluncwadi Olusekelwe Kwinyani 

Uluncwadi olusekelwe kwiinyani: Yiyo nayiphi itekisi enabantu bokwenyani neziganeko zokwenyani zangoku 
okanye ezexesha elidlulileyo- lisekelwe kwinyani.

• Lunabalinganiswa bokwenyani abaphilayo 
nabangasaphiliyo, izilwanyana kunye nezinto. 

• Lubaliswa ngumntu wokwenyani, okanye kubalisa mntu 
wumbi ngomntu wokwenyani. 

• Luxoxa iziganeko ezehlayo. 
• Lusinika ulwazi ngezilwanyana, inkcubeko, indalo, 

abantu, inzulu-lwazi
• Kukwakho neentlobo-ezayamileyo (sub-genres) 

zoluncwadi olusekelwe kwiinyani, eziquka iimbali 
ngobomi babantu (biographies), izincoko, uluvo 
(opinion), imiyalelo, netekisi yolwazi.  
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In this unit you will learn that comprehension tests must be designed to test specific comprehension strategies. The teacher needs 
to teach these strategies before assessing them. Comprehension needs to be assessed both formatively (informally and ongoing with 
the aim of improving) and summatively. It cannot be tested in a single test. Test results need to be used to guide further instruction.

 
L1: What is it and why is it  

 important? 
Teach before you assess. Teachers often assess 
comprehension without actually teaching 
comprehension. First teachers need to teach children 
the strategies and processes of making meaning and 
only then can they assess how children make meaning 
from a text.

Watch Video 169. Permie and Zaza are discussing how 
they assess comprehension. While you watch, notice 
what question types Permie plans to use.

Important things to know about assessing 
comprehension
– Comprehending a text involves many processes and skills.

– Comprehension assessments provide evidence of 
children’s ability to understand what they are reading.

– Assessments also indicate how effectively children 
have been taught to apply meaning- making strategies.

– Comprehension cannot be assessed in a single test. It 
needs an integrated system of assessment including daily 
informal (formative assessments) as well as regular more 
formal ‘comprehension tests’.

 

169

VIDEO 169
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– The choice of text is important when assessing 
because comprehension partly depends on what you 
know about the topic of the text.

– Comprehension tests should include different levels of 
questioning – literal, inferential and evaluative.

– Comprehension can be assessed using a variety of 
formats, g.  multiple choice, True or False, paragraphs, 
summaries, drawings, tables…

Why is it important to assess comprehension?
– Understanding is the most critical aspect of reading. 
– Assessing allows you to judge: 
1) if children are understanding what they read. We can 
assess in an on-going, informal way as well as in a more 
formal end of term process.    
2) how effective your teaching is so you can make 
adjustments.

– It helps children to learn how to check their own understanding 
of a text. This makes them more effective readers.

Informal and formal assessments
We need to assess comprehension by both
– Informal, formative assessment. In formative 
assessment you want to know how the skills are 
being FORMED ie they are still in the process of being 
developed.

– Formal, summative assessment. With summative (at 
the end of a learning process) the intention is to find out 
if the skills have been mastered.

 

 
 
L2: Informal (formative)   

 assessments

What it looks like
Watch Video 170. Permie is using questions and answers 
as well as retelling using drama as a way of assessing 
children’s understanding of a newspaper article.  Think 
about: In your opinion, do the children think they are being 
assessed?

When to do it
During daily periods of Shared reading and especially 
during GGR. On a daily basis you can check informally 
if they are applying the processes and strategies of 
meaning-making which they have been taught

Retelling
Retelling is an easy and effective formative assessment 
method. Ask children to RETELL in their own words 
what they have read or what the text is about. Children 

170

VIDEO 170



will only be able to retell what has happened in the text 
if they understood the text. Having to remember what 
happened, in the correct order with the appropriate 
language structures and words means that they have 
internalised the meaning of the text.

If children cannot retell, then the teacher should provide 
them with cues, in the form of questions such as: What 
happened first? Where did it happen? Then what 
happened after that……

How to do Informal Assessment
– Constantly observe what children CAN do as well as 
what they can’t YET do.

– Address any problems, either on the spot or by 
planning a later intervention.

– Reflect on your teaching practices and be prepared 
to make shifts that will present the information in a 
different way. For example, if you see that the same few 
children respond to questions during Shared Reading, 
brings in PAIR work to encourage everybody to take part. 
This is a small change that will have a big impact.

Activities for formative assessment.
– Questions and answers: Ask a range of questions 
before, during and after reading. Notice how children 
answer.

– Retelling: Ask children to orally retell, in their own 
words, what has happened in the text.

– Drama: Ask children to do a role-play or a drama on the 
content of the text.

– Creative art: Ask to them to draw/paint/do a collage to 
show their understanding of the text.
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– Discussion/debate about what has been read 
provides an opportunity for informal assessment of 
comprehension.

– Writing: Ask them to write a summary, write a diary 
entry, design a poster, make a pamphlet on what they 
have read.

 

 
 
L3: Summative Assessment  

 of comprehension
What is assessed?
Look at this list of 10 things you can assess in summative 
comprehension tests.

These cannot all be checked in one test. You need  a 
number of carefully designed comprehension tests 
across the terms that assess particular comprehension 
strategies and meaning making skills.

Assessment cycle for summative assessment
Watch Video 180. Permie is explaining the cycle of 
assessment that she follows when doing summative 
assessment. Notice the five steps.

180

VIDEO 180



 

 
 
L4: Choosing texts for   

 comprehension tests
 
 
When choosing texts for tests, consider:
– Purpose of test: decide what you are testing and if the 
text illustrates these aspects.

– Milestones & grade levels–ensure that what you are 
testing is at the appropriate grade level.

– Content of the text: Especially in grades 1-3, choose 
content that learners can relate to and already know a  
bit about. It also helps if the text is written in an 
interesting way.

– Variety of text types: use different text types to 
ensure that your children are able to comprehend 
recipes, posters, stories, poems, etc. The DBE workbooks 
have some texts that you can use.

– At the right level: Choose texts that are within the 
range of understanding of most of your children. Slowly 
increase the text difficulty as the children become more 
confident and more used to test taking. If you start with 
very difficult texts then children are discouraged and 
dread comprehension tests and will then inevitably not 
do well.s.

– Text length: Ensure that the text is not too long and 
not too complex for the allotted test time. Allow for 
reading time during the test.

– Text complexity: check that the children will 
understand most of the language and vocabulary in the 
text so that they do not feel discouraged by the level of 
language. Ideally they should have already encountered 
the text type during their Shared and Guided Reading 
before being tested on such a text.

DBE COMPREHENSION EXERCISE, GRADE 3

VULA BULA COMPREHENSION EXERCISE, 
GRADE 3
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L5: Different response   

 formats

Response formats for Comprehension Excercises.

See Teaching Decoding Addendums page 46

 

 
  
L6: Get children to start   

 assessing themselves
Why?
Good readers notice when they do not comprehend. 
We want children to learn how to monitor their own 
comprehension while they are reading.

How?
– Model, using think aloud.

– Make a process chart and display it for reference 
purposes.

– Give many opportunities to practice the things on the 
process chart



 

 
  
L7: Assessing      

 comprehension: Summary 
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Activity 5.17
True or false?

  
  

 

1. The first question tests if the learner can identify 
the main message of the text.

O True

O False

2. The second question tests if the learner find information that is 
stated in the text.

O True

O False

3. The third question tests if the learner can find information stated 
in the text, but the learner has to infer that “growled” suggests this is 
what the lion was thinking.

O True

O False

4. The fun activity at the end of the page can be used for informal 
assessment of comprehension.

O True

O False

5.The teacher can make a judgement about a learner’s comprehension 
skills from this text alone.

O True

O False

 

 
  
L8: Review Activity 



MODULE

3 Teaching Comprehension
Addendums 

Comprehension Questions Readers Can Ask
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Comparative 4 texts
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3
Response formats for Comprehension Excercises.
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